Demystifying Standards, Part IV: Interventions

The last two letters discussed grading in a statsdbased program. There is another aspect of
standardssased education that's critical to its successtlaatds a timely, directive, systematize
interventions.

Interventions

Interventions are structures and dedicated resstineg are designed to help students meet ste
whenever the student(s) need additional suppodrzethe regular program. Interventions can
based, effort based, and/or social/emotional based.

Why are interventions crucial in a standabdsed program while considered optional in a ficu
program? First you have to consider that in mastitional schools there is an unstated belief
thattime is constant while learning is variabM/hat this means is that students are given adar
amount of time (175 days per year, 6 ¥z hours adasihg which they can learn everything the
requires of them. Starting in early September thekds seto ticking and when that last day of
in June arrives the alarm rings and students isetlsgstems put their pencils down and know tl
of them will make it academically and some will fimieaning that the learning is variable), but
time is up and and that can't be changed (so 8menstant).

In a truly standards-based program the oppostteiés so thatearning is constant while time is
variable When students in this system sit down in Septentbey look at the categories of Doe
Meet, Partially Meets, Meets, and Exceeds the staisdor each learning goal, and they know
before they're done with the particular level ofieation they're currently at§{12nd, 3d, or 4h yez
high school) they will have all standardsthe Meets or Exceeds categories (meaning thatiten
constant). Until that happens, time will continoeekpand (so time is variable).

How can time expand? The answer is that it expémdsigh interventions. It is incumbent on th
system and on students and parents to commit {fieListerventions are directive) to meeting a
standards and accept that it's everyone's resplitydito make this happen and that no one can
ever, until that happens. It is also assumed tretvrst optiorfor meeting standards is repeatin
course, a technique that has proven to be ineffedtiterventions instead create support as clz
real learning time (thus the interventions are tjfnas is possible in order to make sure all stts
meet all standards without course repetition. Therventions have to be well coordinated and
together in a logical way that everyone can seeumderstand (thus the interventions are syste

Furthermore, standards-based schools believehtbattsons students aren't meeting all learni
the first time out don't matter so much as thetfaat it isn't happening. The interventions arean
punishment but support to learners and represeofiective commitment to the learning. In this
sysem points are not deducted for late work. Instsadjents are immediately entered into the
of interventions. Teachers don't need to distirgthe reasons for late work or work that is notc
meeting the standarti€'s lazy; she ran away from home; he's been sleks a behavior probler
Students don't get extra points for perceived pes{but nonacademic) qualities, and they don’
points for the opposite perception. There is nosesttedit. All that matters is that a student igsat
meeting each standard based on specific critetiagmubrics. Interventions are critical to a



commitment to have all students meet all standards.

While the explanation for all our interventionsdamflow chart, are attached a brief descriptdt
different categories of interventions is given belo

Skill-Based Interventions

Skill-based interventions are for when students cannet aflestandards because they lack bas
necessary for some content area work at certagid®f tre curriculum. Examples at SDHS are
Reading is FAME literacy program in which all fresén participate in order to increase readin
levels; numeracy (using ALEKS) for basic math skititervention; and writers' workshop (using
for writing skills intervention. All of these interventions are in agditto students' regular cours
(so a freshman student takes both English and Rg&&iFAME).

Sometimes a student needs a significant adjustimeschedule in order to focus on fewer cours
instance, that includes more direct guided studly. Aghese kinds of more intensive interventior
based on skill development, are part of the systeimterventions. Also included are some alter
structures like for instance, at SDHS, a progrdiediProject SUCCESS.

Effort-based Interventions

Often students have the skills and abilities to trst@ndards but just need additional time and/c
instruction beyond the normal time provided in ¢oerrse(s); again, this is evidence of time bei
variable in a standards-based system.

At SDHS, during the regular school day, we haveltutime academic interventions and also L.
every grade level, which is dedicated time wheinstidents and their core grade level teache
free to work togethewon interventions around technology, organizatitugs skills, etc. and also
direct help is available to every student for ecate course.

SDHS also has three after school effort-basedviatgions (still considered as mandatory for al
students who want to stay on track for graduatigh their class) including Block 5 (from 2:103
with grade level core teachers and/or teams wheetdielp and instruction is given), Guided S
(from 2:10 — 3:00 for students don't need any &atthl instruction or help but only a quiet roorr
complete work), and Academy (from 2:1@:00 for six days at the end of each quartercbatbin
direct, core teacher instruction and help with iroems for work completion) and also includin
summer Academy that happens during the month gf Jul

Social/Emotional Interventions

Some students may have the skills necessary toatietdandards, but face significant social/en
barriers to their success. For these studentsitarvention plan may need to include alternative
structures (like Project SUCCESS or Job Corpspanseling, or other individualized approach
are included in the overall system of interventid®secial student assistance teams will conve
create a plan for interventions that will also dode with these students meeting the standard:



Students are supported through active studentassesteams, when a student is not identified
plans are created and monitored to assure studh@@isstandards. Support can include a variet
options including scheduling adjustments, coungelinmentor, etc.

Other social/emaotional interventions include ugiesforative justice options, like peer mediatio
justice circles, reality therapy sheets, and othechanisms thidelp solve behavioral issues an
students in school where they can meet standards.



